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DRAFT EDUCATIONAL ATTAINMENT SCRUTINY REVIEW – LEADERSHIP

Introduction

1. GCSE results for students in Oxfordshire schools have shown great improvement. Publication of the most recent examination results showed that the proportion of students performing well on the measure of five A* to C grades improved by 2.4% - double the national improvement. Four schools were in the top 25% of all schools for five or more grades at A* to C. Furthermore, added value results, the scores that measure the progress made by pupils from age 11 to 16, have also improved with five Oxfordshire schools in the top 25% nationally. 

2. However Oxfordshire continues to lag behind its statistical neighbours with respect to educational attainment and there is a need to understand if anything further can be done to improve attainment levels. In order to help develop this understanding the Children’s Services Scrutiny Committee set up a Working Group to consider whether anything specific could be done to raise attainment in Oxfordshire’s schools to the level that is expected of them. 

3. The first area to be addressed was that of how the leadership of a school, including the Headteacher, deputy head, supporting management team and the Governing Body (GB), can affect attainment levels. 

4. The Working Group visited seven schools across Oxfordshire – a mixture of secondary and primary and urban and rural. There would have been more visits but a combination of very crowded diaries and appalling weather limited the time available for the work. It has to be said that schools contacted were very helpful and did whatever they could to facilitate visits. The help and advice provided by colleagues in Governor Services was also invaluable.

5. In each school individual discussions took place with the Headteacher, Chairman of Governors, a parent Governor and the teacher Governor. Obviously seven schools is a small sample but the Working Group considers that the discussions that they had provided a good insight into what makes good school leadership. 

6. Discussions centred on how leadership is provided; the impact that it has on educational attainment and what can be done to help school leaders achieve their aims and objectives. This included identifying:

· Best practice across the County.
· What good school leadership looks like.
· Possible barriers faced by Governors and the management team in fulfilling their role.
· Possible action to overcome these barriers.
7. Many of the comments recorded in this paper praise the Local Authority while a few are more negative. All were delivered with the aim of helping to lead to improvements in the nature of leadership and the levels of attainment for Oxfordshire’s schools. The comments are reported in the true scrutiny spirit of critical friendship and should be read positively.

Summary

8. The big question that the group sought to answer was – “what can be learned about successful school leadership that can then be applied across Oxfordshire to the benefit of attainment everywhere”?

9. As the Working Group was told in one of the schools visited, with no strategic direction or leadership and without a proper “business plan” a school will fail and Governors and teaching staff must be involved with developing, changing and implementing strategies for progress and improvement. 

10. What became clear throughout the discussions was that successful leadership can flourish anywhere regardless of the nature of the catchment area and the anticipated achievement levels of the pupils. Leadership is all about setting a strategic direction for the school and using influence and encouragement of staff, pupils, parents and the wider community to set the right climate for achievement. Expectations should be high and that, allied to regular evaluation of performance and progress of both teachers and pupils, is good leadership. Schools improve because of good leadership not in spite of poor leadership. 

11. There is plainly a strong link between the quality of leadership and management of the Headteacher and key staff in a school and the quality of teaching. Having a great Headteacher is not enough on its own – she or he must be supported by staff at all levels and by the Governors. Leadership is a shared responsibility and has to spread throughout the school – including within the student body. 

12. Good leadership requires rigour, passion and clarity of direction for everybody to understand their role. There must be consistency in treatment and application of policy for both staff and children.

What did the Working Group find out in detail?

13. The schools visited were in a variety of environments ranging from a small school set on a relatively prosperous housing estate to a large and very diverse school in a disadvantaged area. Both primary and secondary schools were visited. However best practice was common across all of the schools. The context of the school may mean that there has to be a balance between progress and achievement but a determination to succeed to the greatest degree possible, high expectations of the students and a determination to achieve high levels of added value has to be in place whatever the school. 

14. PLEASE NOTE that there are a number of suggestions throughout the report that are not specifically related to leadership which is the subject of this report. They are included because they are issues that are considered important enough to highlight. However the recommendations highlighted at the end of each section concentrate entirely on the Working Group’s findings as they relate to leadership.

The governing body

15. The best governing bodies work as a team and this is particularly important at the level of Headteacher and Chairman of Governors. They must share information and the Working Group was given examples of where problems had arisen in schools because Headteachers had not shared information with the Chairman and members of the GB. It would be helpful if all communications from the Local Authority that were intended for all Governors were clearly marked as such.

16. The most successful Chairmen of governing bodies regard their role and that of their GB as being a “critical friend” to the Headteacher and being involved in the strategic planning and direction setting for the school. It is a very skilled job with a need to be clear about what is important for the school and how best to facilitate others in helping to achieve the strategic aims. A good Chairman has to be developed and there should be some form of succession planning taking place within all governing bodies. Developing others should be part of the training for all Chairmen of Governors. 

17. The GB should not be involved with everything that goes on in the school. There need to be clear demarcation lines between the role of the Governors and that of the head and the rest of the teaching staff. Governors are responsible for raising school standards through their three key roles of setting strategic direction, ensuring accountability and monitoring & evaluating school policies and performance. Dealing with the day to day running of the school is not a job for the Governors and that was recognised in all of the schools visited.

18. An important aspect of Governor leadership is supporting and, just as importantly, challenging Headteachers by gathering views, asking questions and deciding what's best for the school. The GB is not a school fan club: Governors are not there to rubber stamp decisions but to act as a “critical friend”. They, and the Headteacher, have to be prepared to give and take with effective and constructive challenge being seen as healthy. Governors should receive regular reports on school results (including value added) and school comparison information as a matter of course thus enabling them challenge how targets are set, at what level, why not higher and so on. 

19. Targets should be agreed by the Governors and should be set realistically high.  

20. One large school has a Performance Monitoring Committee that comprises the Chairmen of all of the GB’s committees. This brings together all of the most experienced Governors who are able to question the Principal and the School leadership Team and to consider proposals for major new developments. The Working Group considers that this is something that works well in this school. However it is not something that could work everywhere, for example in a small school with few committees and/or Governors. It is more important that there should be a group of Governors who have the necessary information and data to hold the headteacher and senior staff to account. In some schools this could be the Curriculum Committee but, because of the differing nature of governing bodies, there is no “one size fits all” solution. It is particularly important that, whatever governorship structure is put in place, the corporate nature of the GB is recognised and all governors are given the opportunity to contribute fully. 

21. The best governing bodies have a broad membership. Plainly it is important to have members drawn from across the whole school community including parents – and it is beneficial if this group is augmented by people from outside the school. This gives not only a broader outlook on issues but also can bring much needed specific skills onto the GB. It also helps to ensure that the GB concentrates on its strategic role and not on the minutiae of school life.

22. It was suggested that it could be helpful, particularly for larger schools, for the GB to produce a specification of the balance that they might wish to seek for their GB – to reflect the nature of the area for example. While this could not be influenced through parent governors who are elected, it could be that, for community and/or Local Authority Governor, the GB might specify an aspect of imbalance that governors would like to rectify, e.g. minority ethnic representation, business perspective etc. Experienced Governors holding discussions with prospective Governors is also an idea commended by the Working Group. 

23. In order to get the message of the importance of being a Governor out to people not directly involved with a school and who may not be in the traditional loops, non-traditional methods should be considered; for example social network sites such as Facebook to recruit younger Governors. This could be a means to increasing awareness and providing information about the school and what being a Governor means in order to encourage a more representatives mix of people on the GB.

The Working Group recommends that:

I
Succession planning should take place within all governing bodies. Developing others should be part of the training for all Chairmen of Governors. 

II
Governors should receive regular reports on school results (including value added) and school comparison information as a matter of course thus enabling them to challenge how targets are set, at what level, why not higher and so on. Targets should be agreed by the Governors and should be set realistically high.  

III
It is important for a GB to have a mix of people – so a process should be put in place aimed at bringing in people, for example from local businesses and local community leaders, to fill the community or local authority governor slots.

IV
In order to get the message of the importance of being a Governor out to people not directly involved with a school and who may not be in the traditional loops, non-traditional methods should be considered; for example via Facebook to recruit a wider range of Governors. The Community or LA Governor positions should be used to try to develop a GB that reflects the local community.

Governor involvement in the school

Curriculum Committee

24. Since learning is the core business of schools, the Curriculum Committee, (some governing bodies call this committee the Teaching & Learning Committee or Performance & Standards Committee) which has delegated responsibility for curriculum matters has a key role to play in monitoring and evaluating the impact of school policies and practice and achieving positive outcomes for children and young people. Governors on this committee can devote more time with their headteacher and other senior staff to a thorough analysis of data to track trends and evaluate the impact of developments over time.

25. The Working Group found that this committee was more developed in some schools than in others. One was described as “getting into its stride, but dominated by staff and difficult to recruit to” while another was much more mature with Governor members being closely involved with regularly reviewing the curriculum and receiving regular evidence for all developments, changes and levels of performance. Members of the Working Group were pleased to hear that Governor Services has recently circulated governor briefing papers on understanding RAISEonline (a key document which provides a digest of all the data on the school collected by the DCSF) and Fischer Family Trust which highlight the questions governors should ask and illustrate how they and senior management can obtain the answers.

26. The Working Group suggests that Governors from schools with mature Curriculum Committees should be encouraged to share good practice in dealing with examining performance etc through partnership group training events. 

27. All performance related information, for example Standard Assessment Tests (SATS) results, GCSE performance, value added scores etc should routinely be reported to the GB – often following detailed discussion in the Curriculum Committee. A careful examination should take place of how well the school is performing and the progress that is being made. Any concerns should be raised in these meetings with the headteacher and, if governors are unsure about the response, they should feel able to seek a second opinion from the School Improvement Partner (SIP).

Governors visiting schools

28. If Governors are to carry out their strategic and monitoring roles they need to have an understanding of the way schools work and a feel for the dynamics of their particular school. Governors should be encouraged to visit the school to see how policies are being put into practice and talk to staff, parents and children. They can then report back to the GB and their information can be used to inform the Governors’ deliberations.

29. There is no better way of gaining this information than by visiting the school during working hours. A visit, either formal or informal, to a school by Governors during the time school is in operation provides an insight that they can acquire in no other way. Pupils are also encouraged if they see Governors giving their own time to the school; before, during and after school. 

30. However it is important that such visits have a definite purpose and the Working Group commends the fact that Governor Services encourages governing bodies to focus governor visits on aspects in the School Development Plan. In this way governors are enabled to see strategic improvements and in most cases will be able to celebrate exciting developments with staff and pupils.

The SEF and the SDP

31. There are two particularly important documents that require Governor involvement and where such involvement was found to vary between schools. Firstly, the Self Evaluation Form (SEF) provides the foundation for school improvement. It records the schools own evaluation of its key strengths and weaknesses, and what needs to be tackled to effect improvement and is informed by RAISEonline. The impact of the self-evaluation in helping to bring about improvement will be a major factor in the judgements made by Ofsted inspectors about the effectiveness of school leadership and management and the capacity to improve in the future.

32. Secondly the School Development (or Improvement) Plan (SDP); this high-level strategic planning document should cover all of a school’s activities over a period of three or four years and should respond to any comments made by the Ofsted inspectors. 

33. The Working Group recorded a range of comments on the school visits ranging from, “The Self Evaluation Form is written by the School leadership Team and scrutinised by the Governors” to, “the SEF goes to the Curriculum Committee and the GB. Both the SEF and the SDP are a “corporate effort” with each faculty area writing their own bit and the whole lot being brought together via the senior team and the Governors” through to “there is room for greater Governor involvement in the SEF”. 

34. Governor Services has worked with colleagues to produce and circulate a briefing paper entitled “Governing Bodies and the SEF” which provides practical guidance to structure governor involvement in the SEF. A regular theme in governor training – both at the induction stage and for more mature governors – is governor involvement at different stages in the school development planning process. In view of the importance of both the SEF and the SDP it should be made clear to all schools and Governors that it is vitally important that the GB should be involved in the production of both of these documents. 

35. Further, the level of involvement should be more than a rapid discussion at a GB meeting but should be at a minimum a careful consideration of both documents when they are new or substantially updated.  Regular reviews to evaluate progress in the SDP should result in discussion to decide how changes in the school’s performance should be reflected in updating the SEF.

The Working Group recommends that:

V
Governors from schools with mature Curriculum Committees should be encouraged to share good practice in dealing with examining performance etc through partnership group training events.

VI
Governor visits to schools should have a definite purpose and the Working Group commends to all schools the Governor Services advice that encourages governing bodies to focus governor visits on aspects in the School Development Plan.

VII
In view of the importance of both the SEF and the SDP it should be made clear to all schools and Governors that it is vitally important that the GB should be involved in the production of both of these documents and that the Governor Services briefing paper “Governing Bodies and the SEF” should be recommended for consideration by all GBs.. 

VIII
GBs should be advised that regular reviews should take place to evaluate progress of the SDP and these should result in a decision on how changes in the school’s performance should be reflected in updating the SEF.

Staff leadership

36. One Governor said that the Working Group met said that, “the most important job that the Governors have to do is to appoint the Headteacher”. It almost goes without saying that the Headteacher sets the tone for the school and has a huge influence over whether a school succeeds or fails.

37. A Headteacher, particularly of a school in a challenging area needs to be experienced, to be able to help staff and Governors understand the true position of the school and what is needed to maintain continuous improvement and to be available to parents, Governors and children – both informally and in formal meetings. 

38. However, the Headteacher cannot lead alone and in even the smallest schools there has to be a sharing of responsibility. It is clear that the most successful leadership is distributed throughout the school. For example, at one of the schools visited an experienced Governor commented on how the school had improved with the appointment of a new deputy who worked more closely with the Headteacher than her predecessor. The importance of the deputy, assistant head or other senior leaders should not be overlooked as they form a link with staff and parents and should share some of the leadership responsibilities. If the relationship between the Headteacher and deputy or assistant is weak then leadership will be weakened also.

39. In schools that are large enough to have faculty or curriculum leaders they also have a vital role to play and the importance of these senior members of staff should not be underestimated.  The Working Group considers it to be of particular importance that the development needs of these senior and middle managers should not be overlooked and individual and group training should be provided as necessary.  Members of the Working Group were pleased to hear about the work of the Oxfordshire Leadership Forum which aims to build leadership capacity in Oxfordshire’s schools through special events, developing networks, high quality training, focused consultancy and collaborative professional development. The forum has a small steering group including Headteachers and senior leaders from primary, secondary and special schools, the Raising Achievement Team and Children's Services Officers. The quality of this work has been recognised by the National College for School Leadership.

40. The Working Group considers that, to further spread the message of the importance of high quality leadership, consideration should be given to joint training where appropriate of staff and Governors. This would have the two-fold benefit of enabling staff and governors to understand what each can bring to school leadership and helping with the development of a shared agenda.

41. In all of the schools visited Governors were closely involved with the appointment of the Headteacher and in some schools with the appointments of teaching staff. Governors are usually also involved in selection of members of the school's senior leadership team. Members of the Working Group recognise the importance of having a non-teaching voice involved in the most important appointments that the school makes.

The Working Group recommends that:

IX
The development needs of senior and middle managers should not be overlooked and encouragement should be given to all staff to take advantage of the opportunities provided by the Oxfordshire Leadership Forum.  

X
Consideration could be given to joint training where appropriate of staff and Governors and this should be included in the development of all staff.
Local Authority support

42. Leadership is not just a matter for schools; the Local Authority (LA) has a major leadership role to play. Without active support from the LA even the best and most experienced Governors will find their job is made more difficult. Generally, the schools visited considered that there had been an improvement recently in the nature and level of support received from the LA. Governor Services in particular is highly regarded and satisfaction was expressed with the model policies provided by the LA. The clerk to the GB was in some cases self provided and in others bought in from Governor Services. Both modes of provision were considered effective but the comments on the bought in service were particularly positive and the Working Group considers that the benefits of using this professional service should be widely advertised. 

43. Although 99% of governing bodies subscribe to the Governor Services SLA for support, training and information, in some of the discussions that took place it was felt that the Governors’ Handbook and other information provided by Governor Services is not as widely known about as should be expected. It also seemed that, in some places, there was a lack of awareness that for several years it has been possible for courses could be arranged on a local basis, in-house or a partnership of schools, as well as the central programme of training. Governors’ take up of these options has increased year on year since they were introduced.  Nevertheless, the fact that some governors and headteachers were unaware highlights a need for more frequent reminders to governors and schools about what is on offer. 

44. At a number of the schools visited a clear need was expressed for effective and high quality and timely support from the LA. Generally a view was expressed that Governors must receive timely and sufficient information from the LA to enable them to understand the important issues and to challenge the Headteacher where necessary. In order to meet that need a well received and growing selection of succinct briefing papers has been published by Governor Services and the organisation of the LA into Northern, Central and Southern areas should also lead to an improvement in the quality and timeliness of support.

45. Governors continue to become more aware of the breadth and importance of their role in adding to the provision of leadership in schools. They are very much the representatives of the local people whose children attend the school and are also the local “eyes and ears” of the LA if things start to go wrong. Because of their expertise and knowledge, it would be helpful if governing bodies were consulted more about what information and training they need, perhaps through the Governor News or maybe an annual conference organised by the LA.

Possible blockages to LA leadership

46. From comments made in two of the schools it appears that there is a perceived north/south divide in the County; a comment was made that there appears to be no strategy for north Oxfordshire and the Governors do not feel that the school gets much help from the LA. Whether or not this is real, the view clearly exists that there is a divide. This is of concern in view of the fact that there have been 55 customised in-house training sessions organised for partnerships in the north in 2008/09 and the LA being reorganised into Northern, Central and Southern in order to ensure that the needs of all parts of the County are recognised and acted upon. It may be that these important developments have not been fully communicated to schools and governing bodies and it is suggested that an attempt should be made to ascertain just how widespread are the perceptions outlined here.

47. At more than one school it was suggested that Oxfordshire seems to be resistant to national developments in education and “risk averse” and as a result is slow to implement change. Again, bearing in mind that the number of schools visited was quite small, this could be more perception than real but it clearly is the opinion of some experienced people and needs to be addressed. 

48. A further criticism expressed was that Oxfordshire is somewhat insular and unwilling to learn from the experience of others, for example the development of federations in rural areas in Devon and Cornwall. With regard to the specific comment with regard to federations, it is recognised by the LA that Oxfordshire currently has fewer Hard Federations than some authorities. However groups of schools are being targeted in order to consider different ways of working of which federations is one and this is a priority in the “Primary Strategy for Change”. The County Council has sought advice on this issue from Devon and an officer from that LA is due to visit Oxfordshire to provide guidance and information. However it has to be recognised that the ultimate decision with regard to federation lies with the Governing Bodies. 

49. Councillors could provide support in their own communities for the idea of federation where appropriate by supporting the efforts of the LA to get governing bodies to collaborate in order to build trust to the benefit of the schools and local communities.

50. Plainly work is being done to address the criticisms that the Working Group heard but the message seems not to be reaching all parts of the County. It is suggested that time be set aside in partnership based training sessions to explain developments in the way that the LA works. 

The Working Group recommends that:

XI
Time should be set aside in partnership based training sessions to explain developments in the way that the LA works and to listen to the views of Governors and school staff.

The School Improvement Partner

51. In view of the importance of the link between schools and the LA, the Working Group became particularly interested in the role of the School Improvement Partner (SIP). It is apparent that there is no shared view as to precisely what should be expected of the SIPs. The level of their involvement in schools varies and the Working Group considers that it would be helpful if there were to be a more defined role about which schools and governing bodies were made aware. Members of the Working Group became aware of a briefing paper circulated by Governor Services entitled: “The School Improvement Partner: what governors need to know” and suggest that this document should be provided at Governor Induction sessions. 

52. The role of the SIP has been under the spotlight to some extent in recent times and one of the schools commented that the SIP had in the past “let the school down” by not passing on information about school progress. That had created a certain lack of trust which is difficult to eradicate. However there was a general agreement that SIPs now provided a helpful service. Comments on the SIP included:

· “The SIP is highly effective, challenging and empathetic.  Understands that it is vital not simply to focus on data. Has run training on data for smaller groups of Governors”.
· “The SIP has been an effective catalyst for involving Governors in the strategic vision, by working with them on attainment” 

· “The SIP was “excellent”, providing support and information” 

· “Meetings with the SIP are vitally important. Currently very good SIP who provides support and challenge”.
53. The general impression gained was that the SIPs are doing a good job that is appreciated by the schools. However there needs to be a process for regular reporting on the SIPs’ performance by schools – even if this were to be in the form of an exception report when a school feels that the SIP is not being effective – and there could be more consistent involvement of SIPs with Governing Bodies, for example by explaining data at GB meetings.

The Working Group recommends that:

XII
The Governor Services booklet entitled: “The School Improvement Partner: what governors need to know” should be provided at Governor induction sessions. 

XIII
There should be a process for regular reporting on the SIPs’ performance by schools and there should be more consistent involvement of SIPs with Governing Bodies, for example by explaining data at GB meetings.

The role of the pupils/students
54. All of the schools visited had very active school councils which were involved in activities from showing visitors around the school to participating in interviewing prospective Headteachers. This is to be commended both from the point of view of developing the children and involving them in the leadership of the school. As suggested previously, leadership has to be part of whole school ethos at all levels if a school is to achieve at the highest level. The most charismatic Headteacher will not succeed if the children are not positively involved. 

55. In many schools student views and comments are usually fed back to the Governors and the School Council has a direct link to the GB. That aspect of good practice is commended by the Working Group. Students should be encouraged to be involved in their own education in this, or other, ways and it is important that they see a result of their involvement. 
There are no recommendations in this section

Training

56. As stated previously, the LA has an important leadership role and this is in part expressed through the development and delivery of training for both Governors and staff. The positive view of Governor Services has already been referred to but more direct encouragement to governors to make comments and suggestions that could improve further the quality of training provided should form part of Governor Services' communication strategy.

57. Members of school staff need to understand the role of Governors and the importance of helping Governors because it is of benefit to the school. Headteacher induction includes a session with the Strategic Lead for Governance on how to work in effective partnership with their governing body.   For those not able to attend a visit to the school can be arranged to discuss governance directly with the Headteacher. Some schools request customised training on the roles and responsibilities of governing bodies and invite staff who are not governors to attend. The Working Group considers that this should be included in the development of all teaching staff. 

58. The training provided for new Governors and Headteachers is seen to be helpful and most comments were positive, however there were a number of suggestions that “refresher” courses would be beneficial 6 to 12 months after initial induction once the new Governor has more understanding of their role and practical experience of being a Governor. Governor Services has responded to this request and induction tutors now fix a further date with inductees at end of course if they agree it would be helpful.

59. There is a strong argument for transfer of learning between schools. For example Governors from the most successful schools can help schools in special measures, and generate learning in return. For that reason the Working Group was pleased to find out that Governor Services employs experienced Governors to work as tutors on most of its training courses and to act as coaches or mentors. That strategy means that Governor Services is made aware of training needs ‘on the ground’ which feeds into planning processes.

60. Other comments on training included:

· All schools should be encouraged to produce their own induction packs that should include articles from existing Governors on their early experiences.

· Training could be better focussed with some indication of who would benefit from what courses.
The Working Group recommends that:

XIV
In addition to experienced Governors participating as tutors on training courses, Governors generally should have more involvement in the planning and execution of training and their suggestions for training sessions should be actively solicited. A regular meeting of managers, Governors and teachers to discuss just what the GBs need should take place at alternating venues around the County. 

Does national research support the Working Group’s findings?

61. There is a huge amount of literature on the subject of leadership in school and that which we have read says the same thing; that high achievement will not happen without top quality leadership. The following (almost) random selection from the national literature seems to confirm much of what the Working Group discovered during their visits.

62. Ofsted makes clear that the broad characteristics of good leadership and management, such as the ability to communicate a clear vision and sense of purpose, and to establish and sustain efficient administration and organisation, are key criteria in the frameworks for inspection

63. An HMI report from 2003 (Leadership and management — What inspection tells us) includes the following list aimed at identifying the criteria for good leadership:

· there is a clear vision, with a sense of purpose and high aspirations for the school, combined with a relentless focus on pupils’ achievement.
· strategic planning reflects and promotes the school’s ambitions and goals.
· leaders inspire, motivate and influence staff and pupils.
· leaders create effective teams.
· there is knowledgeable and innovative leadership of teaching and the curriculum.
· leaders are committed to running an equitable and inclusive school, in which each individual matters.
· leaders provide good role models for other staff and pupils.
64. Importance of leadership being distributed across the whole of the school teacher, deputy, leaders of curriculum areas, school council and of course the Governors

65. Research by Price Waterhouse Coopers for the Department for Education and Skills undertaken in 2007 (Independent Study into School Leadership) found the following five main attributes for effective leadership which concur with what the Working Group found in the schools visited. 

66. Effective leaders:

· Adopt an open, consultative and non-hierarchical approach – distribute leadership responsibilities effectively.
· Are approachable and visible throughout the school.
· Communicate effectively with all staff.
· Take performance management of staff seriously, and provide clear development pathways for staff.
· Understand classroom practice as well as the role of the school in the wider community.
67. Reading the literature and relating it to the information collected on the school visits leads to the following ideas on what makes successful school leadership.

· School leadership has a major impact, probably second only to classroom teaching as an influence on pupil learning.
· Leadership acts as a catalyst without which other good things are unlikely to happen.
· Focusing on leadership responsibilities helps to improve pupil test scores.
· The effects of leaders relating closely to the pupils are inevitably going to be positive.
· Succession planning for Governors as well as Headteachers would be beneficial in helping schools to improve.
· The central task of leadership is to help improve performance.
· Leadership practices include.
(a) Building vision and setting direction

(b) Understanding and developing people

(c) Redesigning the organisation

(d) Managing the teaching and learning programme

· School leaders have a strong influence, either positive or negative, on staff and pupil motivation and commitment and therefore teaching quality and pupil performance.
· Teachers need to see that they are able to influence change and that makes a large contribution to the quality of teaching.
· Following on from the above point, school leadership should be as widely distributed as possible because fostering leadership across the whole school leads to greater improvements in achievement than if it were left solely to the Headteacher.
· Successful school leaders are open-minded and ready to learn from others. They take the lead in developing the vision and values for the school and are then flexible in pursuing those values.
· It is important for school leaders to have high expectations of staff and pupils with regard to their motivation, commitment, ability and achievement – optimism is good.
Conclusions
68. All of the research suggests that leadership is at the heart of effective teaching and learning and that, without effective leadership, improvements in standards are unlikely to be achieved. This confirms everything that the members of the Working Group discovered during their school visits. 

69. The LA is undertaking a great deal of work aimed at improving governance and developing school leadership and the improving GCSE results would suggest that these efforts are being met with some success. However some of the steps that are being taken, and the opportunities available to schools and Governors to help them improve their leadership skills need more communication and regular reinforcement. The recommendations contained within this report are, as indicated in the introduction, aimed at helping to improve attainment levels and the Working Group believes that, if they are implemented, they will lead to an even greater focus on what is needed to improve educational attainment through improved leadership.
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